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Introduction
Learning a digital tool is often a hidden process. We tend to learn new tools in a 
bewildering range of ways. Formal, informal, structured, random, conscious, 
unconscious, individual, group strategies, may all play a part, but are often lost to 
us in the complex and demanding processes of learning. But when we reflect 
carefully on the experience, some patterns and surprising techniques emerge. This 
monograph presents the thinking of seven students in MDN642, Digital 
Pedagogies, where they have deliberately reflected on the mental processes at 
work as they learnt a digital technology of their choice.
Michael Ryan, July, 2009.
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MDN642 – Digital Pedagogies
Reflective Journal:  Informal Learning in SurveyMonkey
Erik Dodwell
1.0 Purpose
The purpose of this Reflective Journal is to explore the way I engage in informal learning 
when exploring new digital technologies.  
In reflecting on my process of learning, I intend to draw out some principles of informal 
learning and apply these to the way I set up the learning environments of others.  As an 
educator, knowing how I learn is important and can assist me to relate to the way others 
learn.  Going a level deeper, I will deliberately frustrate myself by attempting to learn in a way 
that doesn’t interest me, and observe my own reactions.  
2.0 Background
I chose to learn SurveyMonkey after unsuccessfully requesting expert help to design an 
electronic survey.  SurveyMonkey is an online survey creation tool that is free for short 
surveys, and has a subscription option for those who wish to create larger surveys.  I had no 
previous experience in any survey design, nor had I ever seen a SurveyMonkey product.
The options available for me to learn SurveyMonkey were:
• Design a survey without reading instructions (‘action learning’)
• View features and try to copy them in my own survey
• View a series of three video tutorials
• Access the SurveyMonkey Help Centre
• Read a series of over 40 tutorial topics
I chose to learn the software using a number of different methods, to observe my reaction to 
my less preferred learning styles.
3.0 Learning Method 1 – Action learning 
3.1 Process:
My preferred method of learning SurveyMonkey was what could loosely be called action 
learning (Action Learning and Action Research Association, 2008).  
Action learning describes the experiential process of trying something out, reflecting on 
whether that is useful, and making changes.  I made an educated prediction about what the 
various features of SurveyMonkey would do and tried them out.  If the survey question 
design didn’t meet my need, I tried something different.  I worked in this way until the survey 
was completed and distributed.  While it is arguable whether this is a true example of action 
learning, it contains similar concepts and seems to legitimise the value of the ‘trial and error’ 
approach.  
3.2 Observations
I found that in this way I was able to successfully negotiate my way through the task with an 
end result of a good survey and a clearer understanding of how SurveyMonkey worked.  In 
terms of getting the job done in a short time frame, I would rate this kinesthetic method of 
learning as ‘very successful’.  The benefits of using this learning style for me were:
• It was a quick way of designing the survey, as the option buttons were good 
descriptors of the function and the task was relatively simple
• I am more likely to remember something by trying it out.  
• I was motivated to do the task then and there, not read a manual or look at video
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tutorials.  
• I had the security of knowing that errors could be reversed easily, simply by not 
saving changes if a mistake was made.  
• My ‘failsafe’ was the help menu, and although I didn’t require it, supporting resources 
tend to give me a higher level of confidence.
Another way to analyse my learning style with SurveyMonkey was that I was seeking ‘just-in-
time knowledge’ as opposed to ‘just in case knowledge’.  As explained by Morland (2003), 
just-in-time knowledge “…suggests that knowledge can be made available to associates 
when and only when they need it”.  This is clearly supported by the availability of information 
that exists at our fingertips.
4.0 Learning Method 2 – Help Centre
4.1 Process
I selected a feature of the program that I had not become familiar with through action 
learning.  I then tried to learn about this feature of SurveyMonkey through a method that I 
know to be less appealing personally – namely, through reading the instructions via the help 
centre.
4.2 Observations
While I found interesting information in the help centre that I didn’t find when experimenting, I 
had a very short attention span and found myself skimming through the help topics very 
quickly.  Even when I forced myself to slow down and comprehend what was being 
discussed, I became frustrated very quickly.  In the end my drive was to try out the program 
and come back to the help menu.  I was thinking, ‘great – I know the help menu is there and I 
see the topics, I can come back if need be”.  This has very interesting implications for the 
way I design learning for others.  
Having said this, I was more motivated to read topics that really caught my attention (eg how 
to add a logo), but still felt more inclined to use the Help menu to point me in the right 
direction and then experiment.  
5.0 Learning Method 3 – Video tutorials
5.1 Process
For my third learning method I selected features of the program that I had already discovered 
through action learning, and then re-learned it through the video tutorials.  I did this to 
observe my reactions to learning familiar content through a different medium and expected to 
feel bored.
5.2 Observations
The purpose of this method was to re-learn a topic using this method.  My first act after 
opening the link was to look at how long the video ran for.  The fact that the video had no 
sound, and was in a rather uninspiring format, took away a lot of motivation.  However, again 
there were functionalities that I did not know existed, which I then felt inspired to go and 
explore further.  Although boring, the video presentations were a valuable supplementary 
learning tool.
6.0 Key learnings
My personal learning preference was clearly the first method, Action Learning.  I am 
cognisant of the fact that that with this method of learning I didn’t discover all the features of 
SurveyMonkey.  Therefore the end product (a survey) could not have been as good as 
possible.  However, this didn’t really matter to me at the time.  I needed a survey prepared 
Erik Dodwell   MDN642_S2-08 Assessment 1 (Reflective journal) Page 2 of 5
quickly, and was able to deliver the outcome.  This is a good example of the ‘just in time 
learning’ discussed earlier, as I was quite content to leave discovery of the other features to a 
different time.  The next time I did expand my knowledge of SurveyMonkey by exploring the 
Help Centre and video tutorials.  This in itself speaks of the value of ‘learning by osmosis’ – 
the gradual discovery of advanced features of such software can maintain the freshness of 
the experience.  
As a contrast, I have recently purchased a Personal Video Recorder (PVR).  This is a 
complex piece of electronic equipment and I therefore read the instruction manual from cover 
to cover before I turned the PVR on.  While it took a lot of discipline to do this, the risks 
associated with operating the equipment without prior instruction were enough to cause me 
to change to a different learning style.  This indicates to me that action learning is most useful 
when there is low risk of errors having major consequences.  
It is useful to look at the heuristics of my action learning process with SurveyMonkey, in order 
to draw out key learnings and transfer these to other applications.  
• When exploring SurveyMonkey, I was able to make logical predictions about what 
most options would do.  This was largely due to the fact that the terminology was 
clear, simple, common-sense and consistent with my other experiences on 
computers.  (For example, the back arrow has the same function whether I am on 
SurveyMonkey or browsing the worldwide web).  
• When choosing the type of question I wanted, I looked at the options and selected the 
one that seemed to best suit my needs.  I had the question pre-written, so I knew 
what response options I needed to build in.  This advance preparation made it very 
easy to design the survey, and reinforces a simple but vital message that knowing 
your goals /desired outcomes is important in order to guide your decisions.
• For convenience, I chose to learn only the parts of SurveyMonkey that I needed 
immediately, provided it didn’t compromise the desired outcome too much.
• A combination of learning methods would have been the most effective method of 
learning the tool – provided that an interactive experience was one of the methods.  
(I.e. it would not have been sufficient to learn through the help centre and the video 
tutorials, but either of these methods with an action learning process would be 
useful.)  This has implications for the courses I teach, and highlights the importance 
of vocational placement as a method of practising skills. 
7.0 Helping others to learn
The challenge is always to design educational experiences that are most effective for the 
learner.  In reflecting on my own learning methods, useful principles can be identified and 
applied in a broader pedagogical context, provided I don’t fall into the trap of thinking that 
everybody learns in the same way as me.  However as a good indicator, Queensland 
University of Technology (QUT, 2008) have an online poll that asks people’s preferred way of 
learning about their Blackboard site.  Selecting from a list of 4 possibilities, the option “I 
prefer to click around by myself and obtain assistance when I need it” has scored over 66% 
of the votes.  This reinforces the notion that action learning is a popular method of learning 
the less complex tasks.  
Principle 1:
Whilst it sounds logical, I don’t always take the time to clearly identify the goals of a session.  
It is much more appropriate to go on a learning journey if you know what the outcomes are.  
By not stating the outcomes, teachers may inadvertently be encouraging too much of a 
‘parent – child’ relationship with students.  
Principle 2:
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When designing online learning activities, ensure that terminology is logical and that 
functions / buttons are self explanatory.  
Principle 3:
When designing programs, include a range of teaching and learning methods in order to 
accommodate a range of preferred learning styles.  The learning methods should not be just 
the ones the teacher has the most affinity with, but should cater for a range of student 
learning styles.
Principle 4:
In the same way that I wanted to only learn the main functions at the time, so many students 
will have other matters drawing their attention off the task at hand or have some other 
limitation to their learning.  Therefore, extension tasks are useful to expand the learning of 
those that feel ready for such challenges.
Principles in action
If I was setting up an instructional session for learning SurveyMonkey, I would firstly ensure 
that all participants had access to a computer and the internet.  I would then explain what 
SurveyMonkey is, and that the objective of the session was to learn the features (whether 
basic or advanced) of the survey tool.  
I would ask the students to firstly map out a survey topic they wanted to develop, and some 
questions.  For the purposes of learning, the questions should have a variety of styles – for 
example some true/false, some multiple answers, some comments and so on.  They could 
also design some more advanced tasks, such as skipping questions, as extension activities.
When all students are ready, they would find SurveyMonkey on the internet, open it up and 
set up a free account.  They would then have the option of exploring the tool themselves or to 
be walked through the process by observing small steps on the teacher’s data projector and 
copying this on their computer.  
When students have tested their own product, I would ensure they then have the opportunity 
to share their survey with others and get feedback on the appropriateness of the tool they 
have developed.  Recommended changes should be considered for incorporation into the 
resource. 
8.0 Conclusion
Informal learning is a legitimate way of learning, and teachers should be equally as 
concerned with the heuristics of this as with the principles involved in a formal pedagogical 
framework.  A key method of discovering how people learn is to reflect on the experiences of 
ourselves and others.  A framework can then be placed around informal learning so that it 
has a greater likelihood of meeting the objectives on a repeatable basis.  
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Educational Podcasts using GarageBand 
 
Introduction 
There is an increasing interest by both teachers and learners in the way information is 
imparted. Everyone is looking for alternatives in the way they can incorporate 
technology into education and podcasts are a way of doing this. A podcast is a series 
of digital media files which are distributed over the Internet. 
 
Podcasts have been used mainly for non-educational context, but recently they have 
been adopted into the educational system to give learners a portable way of learning 
which in turn, suits their lifestyles. Likewise, as social software matures it presents 
more opportunities for learners to participate actively in their own learning. 
 
I am interested in different ways of transferring information to learners rather than the 
more traditional face-to-face method. As I am an Apple user I have a Macintosh 
program called GarageBand which is used to create music or podcasts. I would like to 
explore and utilise this program to develop enhanced podcasts for learning. 
 
For myself, using this digital technology for learning will be a stark contrast to the 
hard copy resources I have designed and developed for learners. Designers can now 
move significant learning opportunities out of ‘event mode’ and support construction 
of knowledge and skills beyond the classroom and beyond traditional asynchronous  
e-learning (Seitzinger 2008). 
 
However, I think it will be a challenge (one that I am looking forward to) to design an 
enhanced podcast to match pedagogic needs to support learning. They will also need 
to have learning outcomes associated with them while at the same time they will be 
required to be audit compliant under the Australian Quality Training Framework 
(AQTF). 
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When to Podcast? 
I believe content that is published on a regular basis such as subject outlines, 
assessment tasks, weekly homework reviews, and course lectures/classroom 
presentations, could probably be podcast. In theory this will save students time as it 
ensures that they each have access to the resources that they are expected to review 
and use to be successful in their studies. They can also listen to the podcast at a time 
and place that suits them. 
 
I think one of the most important pedagogic characteristics offered by podcasting is 
learning through listening. For many students, listening may be more attractive and 
less tedious than reading or attending lectures and it may also motivate students who 
do not like reading. Likewise, for thousands of years people have used and are still 
using listening as a primary method of learning and podcasting may also be a useful 
tool in e-learning environments for the visually challenged. 
 
However, in order to attract students to learn this way I think the content could be 
mixed with short length fragments of popular songs as insertions or backgrounds 
along with images or screen captures for the enhanced podcasts. Podcasts would also 
be another great way for students and teachers to reflect and capture an exciting time 
or event that they have experienced. 
 
The True North of GarageBand 
I found if I was going to orientate my way around GarageBand successfully I would 
need to have a focused direction so I was not floundering. This sounded like a good 
plan but being the person I am, the program got the better of me and I decided to 
explore the interface and menus first to get an idea of what this program could do. 
According to Kolb (1984, p.38), learning is the process whereby knowledge is created 
through the transformation of experience.  
 
After several hours of this experimental learning I decided to stop, have a coffee and 
reflect on what I had actually achieved. Next, I found I was learning in an ad hoc 
manner and there seemed to be endless possibilities of what I could do with this 
program. I could import Mp3’s from iTunes, add voice overs, change the tone and 
pitch of my voice, import photographs from iPhoto and use the keyboard as a tool to 
create music for drums, guitar, brass instruments and piano. 
 
‘Another vision is that the learning situation abounds with rich meanings and 
experiences, the chances for discovery, the possibility of achievement. Error is a 
wonderful example of this’. 
(Carroll 1990, p. 89) 
 
 
Figure1. GarageBand Interface 
 
I felt like I was wasting time playing around and making mistakes and it seemed there 
was too much to learn and not enough time. But by making these mistakes this was 
the first step in my learning. It was time to let go of old beliefs that making mistakes 
is wrong. However, I really had to focus on the project at hand and so I had to look at 
other more formal way of learning how to create a podcast. I looked at the tutorials 
available within GarageBand and found them very useful. I also looked at the Apple 
website and found other tutorials on GarageBand: 
http://www.apple.com/support/garageband/ 
 
I found this site very useful with its Portable Document Format (PDF) files and 
discussion forums. I also spent a fair bit of time reading the discussion forums and as 
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usual got sidetracked. However, the discussion forums were a global learning network 
on their own. For me, they encouraged exploration, collaboration and discussion. I 
also found myself comparing the use of the discussion forums with their emphasis on 
openness and diversity against the recommended tutorials with a conception of 
authority and expertise. The PDF tutorials were very helpful and I found I learnt 
quickly when I had GarageBand open completing the steps one at a time. 
 
Then, after completing several tutorials and experimenting a little more, I felt I had a 
good understanding on the basics of GarageBand. I had determined a similarity 
between the two types of information I required, although they both gave me the 
information I needed to learn the program, the forum discussions were more 
interesting as they were real life problems with solutions. 
 
Finally, I started using some of the abstract concepts I had mapped out in my mind 
and put them into play through experimental learning so that the abstract concepts 
could be validated. This strategy worked well and I felt a bit more confident in the use 
of GarageBand. I could now relate to the subject matter in a way that was meaningful 
to me. 
 
 
Figure 2. My Introduction to GarageBand 
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 Upon reflection, Kolb’s theory presents a way of structuring and sequencing the 
learning and it indicates in particular, how a session or entire course may be taught to 
improve student learning. It suggests that learning is cyclical, involving four stages, 
which paraphrasing Kolb; they may be referred to as experience, reflection, 
generalisation and testing. I feel this is exactly how I had learnt GarageBand. 
 
 
Figure 3. My interpretation of Kolb’s model of experiential learning. 
 
Given Kolb’s learning style I fall into the category of an accommodator as I like a 
hand-on approach with a strong preference for doing rather than thinking while at the 
same time, I would rather take creative steps than stick to routine and I also like to 
explore complexity by direct interaction. Likewise, without my prior knowledge of 
navigation around a Macintosh application I feel this learning would have been a bit 
more difficult. One of the most important derivatives of building upon the learner’s 
prior knowledge is that this makes it possible to highlight novelties by their contrast 
with a background of familiarities (Carroll 1990, p.88). 
 
Although Kolb’s model worked for me in this instance, I believe that experiential 
learning does not apply to all situations and alternatives such as memorisation and 
information assimilation could also be applied. Likewise, differences in cognitive and 
MDN642 Digital Pedagogies                                                                                            Kerry Emerson  
Reflective Journal                                                                                                       Student # n6922562 
 
5
MDN642 Digital Pedagogies                                                                                            Kerry Emerson  
Reflective Journal                                                                                                       Student # n6922562 
 
6
communication styles that are culturally-based would also need to be taken into 
account. However, Tennant (1993, p.105) points out ‘the model provides an excellent 
framework for planning teaching and learning activities and it can be usefully 
employed as a guide for understanding learning difficulties, vocational counselling, 
academic advising and so on’. 
 
Mixing it Up 
I found the sequencing of the media in logical order was another important point in 
the design of a podcast. Prior to sequencing, an outline of the information for the 
podcast was required. I recorded an introduction and played it back. It sounded quite 
boring! Glasersfeld (cited in Husen & Postlewaite 1989, p.2), argues the student’s 
subjective interpretation of texts and teacher’s discourse and the subjective view of 
linguistically presented problems is increasingly being taken into account in 
educational practice and research. Although dated, I believe this view is still relevant 
today with generation Y and the way in which they learn. I think teachers are 
beginning to realise that knowledge cannot be transferred to learners by linguistic 
communication alone, but language can be used as a tool in the process of guiding the 
learner’s construction of knowledge. 
 
The next step was to make the recording a bit more interesting so I thought I would 
re-record my introduction and then slice it into smaller independent units of topics. 
Then they could be remixed or combined with music and appropriate fragments in 
order to increase listenability of the audio object. I think listening to this kind of 
mixed content would be far more engaging than listening to a long speech-only audio 
or reading of a long text-based equivalent. Deciding what type of music to use and 
what I thought would maintain the learner’s interest was challenging. I also had to be 
aware of copyright. In the end I decided on a copyright-free piece of music I thought 
everyone would like while at the same time would keep them listening. I chose an up 
tempo blues track. 
 
 
Figure 4. Podcast taking shape 
However, I believe podcasts do not automatically become learning objects and as 
educators we have to be careful when we publish a podcast. If a learning object is 
simply published by Rich Site Summary (RSS) syndication, it becomes a podcast but 
a podcast becomes a learning object if it includes a learning objective and has 
educational values. 
 
The Learning Experience 
So, far I have learnt and believe the students will learn to use the same digital 
technology through a very similar method of my own learning that is, constructivism. 
However, constructivism is a broad term used to describe the psychological, 
philosophical and cybernetics theories of learning. I believe the term does not 
necessarily explain how the dynamic and active participation of the learner, who in 
the process of coming to terms with a new experience (that does not fit their present 
understandings), is forced to accommodate the new information by constructing new 
schema. Although Piaget’s theory of constructivism may not be agreed upon by 
everyone, it does fit the way in which I believe students will learn this digital 
technology.  
 
According to Piaget, people construct knowledge out of their actions with the 
environment and these actions can be both physical, actually manipulating an object, 
and mental, enlarging and / or refining an existing schema (Platnik 1989 p.361). 
Although Piaget has had an enormous influence on education in the early years of 
cognitive development, I believe his theories apply to all learners regardless of age. 
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Piaget’s formal operation stage maintains that learners can think about abstractions 
and visualise logical solutions internally. Some psychologists, in fact, insist that his 
ideas have little to tell us how to teach (Weinstein & Yelon 1977, p. 55). However,  
Piaget list four factors that influence cognitive growth: maturation, equilibration, 
experience with physical objects and social interaction and it is the later two, 
experience and social interaction, which are elements that can be extensively 
controlled by teachers. Therefore, even if Piaget does not have a theory of education 
as such, his theories of the ways in which mental ability develop are significant for 
teachers. 
 
Conclusion 
These days the classroom extends beyond the Institutes and into the community, and 
they involve both formal and informal learning. Therefore, educators must ensure that 
the learning that takes place is consolidated in a meaningful and engaging manner for 
the student. This learning journey has made me more aware of the need to allow 
students to learn through exploration while at the same time draw upon their prior 
knowledge. 
 
In regard to this reflective journal, I feel traditional pen and paper and word processor 
reflection tools, might fulfil a desired learning outcome and assist along the way, but 
they do not necessarily maximise opportunities, promote inquiry, develop questions 
and provoke student action. My personal learning was linked to the actions I applied 
from my reflections and I believe my students would learn GarageBand in a similar 
manner. Also the essential question remains, how do we capture that interactive and 
innovative lecture, an enduring memory or an exciting field trip once we have 
returned to the classroom or have returned to reflect? We use digital media reflections 
– podcasts! Podcasting is an opportunity to extend and possibly improve lectures 
beyond classrooms. Next time I might just submit a podcast for my assessment! 
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Introduction 
 
My reflective journal “A Photo Tells a Story” focuses on learning Photo Story 3, a 
free Microsoft product, available in the Vocational Education and Training (VET) 
sector. Through my journey I will examine the critical incidents that occur and 
endeavour to interpret and reflect on those learnings, which will be supported by key 
educational theoretical ideas and practices.  
 
In my workplace I am currently working on a project with the gas sector for 
embedding e-learning into their industry.  This will take the form of developing 
resources for online delivery.  One of the products I will be using is Photo Story 3.  
This journal will give me the opportunity to reflect on learning this product and 
exploring the fields of incorporating quality digital photos and images, experimenting 
with music, attaching voice and visual effects to enhance the learning experience.   
 
The Journey Begins 
 
My nerves started as I googled “Photo Story 3” and found the Microsoft website 
http://www.microsoft.com/windowsxp/using/digitalphotography/photostory/default.m
spx.  I am always wary about downloading programs from websites with the fear that 
my computer will contract a virus through the download process.  To alleviate this 
fear I checked with a number of technical colleagues at my workplace to ensure that 
the download process was safe.  My neurotic fears were unwarranted. They reassured 
me that as long as I had an up to date virus buster installed, my computer would be 
safe from this threat.  I successfully downloaded the free copy of Photo Story 3 
software ready for my journey into learning a new product. 
 
“Jump In and Do It” 
 
On downloading the program I immediately started creating a presentation, as the 
software appeared to be simple and user-friendly. I was conscious to refect on the 
learning process that was transpiring with this new experience.   
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As I clicked on the “Begin New Story” option I was prompted to import relevant 
images.  Through searching the internet I identified pertinent gas images and photos 
and selected the most appropriate pictures relevant to the content of the competency.   
On importing the images I was then prompted to title the photos with meaningful 
comments, apply transition techniques to the photos, add narration and attach music to 
the photo story.  I struggled with these concepts and skills as many of these were new 
 
By clicking on the Begin 
a New Story option I was 
able to start the process 
in developing my Photo 
Story 
I organised my photos in a 
logical sequential format. 
By inserting relevant 
comments allowed me to 
add meaning to my photos 
 
Anne-Louise Johnston – n6817726  Reflective Journal – Assignment 1 
 
Page 4 
areas for me.  It became clear to me I needed additional tuition to understand how to 
use these functions.    
 
“Do you need Help?” 
 
Having identified my knowledge gaps in the areas of transitioning slides, narration of 
content and attaching music, I sourced a free online tutorial.  The online tutorial 
<http://www.jakesonline.org/storytelling.htm> (2008) allowed me to review and revisit 
appropriate topics as needed. I was able to listen and observe the process in building the 
digital story.  I found this method of gap learning extremely efficient and appropriate 
for my learning style using a combination of visual and auditory skills.  I was able to 
interpret, process and practice applying the different features of the product at a time 
that suited my needs.  In progressing through the online tutorial I realised I was 
jumping around from topic to topic building on the knowledge that I had gained from 
the minimalist approach.  Carroll (1990, p.9) states that ‘people are always trying things 
out and thinking things through, trying to relate what they already know to what is 
going on’.  On reflecting I was conscious of building on my existing skills and 
knowledge in order to make sense of the new learning experience. Russell & Cohen 
(1997, p. 138) believe that by using a constructivist approach new experiences are 
explored by students in relation to their previous experiences.  I was learning through a 
non-linear process, by jumping in and out of topics and experimenting on the cause and 
effect of doing so. The online tutorial helped scaffold my learning from past 
experiences. Key concepts of constructivism support the idea that we learn best when 
constructing our own knowledge (Cagon and Collay, 2006).  Technology based 
approaches to learning provide opportunities for constructivist learning which allowed 
me to scaffold on knowledge I had already acquired.  
 
The way learners grasp new information depends on the technological maturity of the 
learner and their ability to decipher and apply the knowledge.  Kollar and Fischer 
(2006, p.427) state that ‘learners with naïve epistemological beliefs require differently 
designed instruction than learners with sophisticated epistemological beliefs’. 
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“You are on your own” 
 
I was now ready to revisit my first draft and enhance it, building on my known skills 
and the new skills I had developed from undertaking the structured online tutorial.    
Warschauer (2007) states that using digital media provides a greater opportunity for 
students to learn autonomously.  Warschauer (2007) believes that accessing online 
information or playing with digital media allows learners to take a determinist 
approach as technology is powerful, and can bring about change regardless of 
circumstances.  This allows student learning to not only be accessible in a classroom 
environment, but also for students to create an environment where they are self-
directed learners.  It was clear to me through using the technology, playing with the 
different features and then reflecting, allowed me to learn in a non-structured way.  
Holmes, Byrne and Garner (2006, p. 99) believe that as learners we need to 
continually self-assess and reflect as these cognitive processes are crucial in order for 
the learner to be able to guide themselves in determining “where they are” in their 
learning and what the next steps should be.  
 
As an early adopter in educational technology I took on with zest the opportunity to 
create a meaningful and useful product which would be used in my workplace project.  
On reflecting I was keen to embrace new ideas and practices through this application.  
What became apparent to me, was the potential benefits for students in developing a 
photo story of their day to day tasks to support their on the job training.  Through this 
process student’s creativity and unique individual style would emerge. I believe that 
so much of life’s informal learning is about using our creative skills and knowledge to 
work out problems and then having the confidence when mistakes are made to learn 
and recover from those mistakes.   
 
Building My Story 
 
The following screen shots and captions highlight the learning pathway for me in 
developing my photo story.  Through each caption the story will build from the initial 
importing the photos to linking the narration, transitioning the slides, applying the 
background music, to finally saving the file.    
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Each slide was supported 
by a typed narration 
giving details about each 
photo. This feature 
helped reduced human 
error as I was dictating 
the story through the 
microphone.   
The Customise Motion 
feature allowed me to 
control the starting and 
finishing focal point in the 
transition of the slides.  
The feature allowed 
smooth transition 
from one focal point 
of the slide to another 
focal point adding 
visual interest. 
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On seeking comments from my colleagues on my creation, they gave me constructive 
feedback on how to improve and enhance my work.  One such comment was to 
produce a better flowing story for the students, it would be better to slowly zoom in 
on a central piece of the picture such as one of the small jets on the gas burner and 
then slowly zoom out to the full flame.  By slowly zooming from a small focus on the 
slide to the whole picture provided greater interest, deeper dimension and visually 
pleasing for the students. This was applied to the majority of the slides to add interest, 
colour and a fluid transition from slide to slide. The peer review and feed back was 
critical in my learning process, as the expertise and knowledge given by my 
colleagues helped me understand how important it is to strive to master the use of 
digital photography.  This was the “tip of the iceberg” in my learning curve, in 
understanding the finer details of digital photography, which through practice would 
eventually improve my ability in developing those higher level skills.  
 
 
 
Another new learning feature for me was attaching music to the project.  As I had 
never utilised this feature I was excited to learn this new skill but apprehensive on 
how to apply it.  I was conscious of the copyright issues and on consulting with my 
colleagues my fears were uncalled for as the music that forms part of the Photo Story 
3 program is copyright approved for personal use. Through trialling each of the genres 
of music and changing the mood, intensity and tempo features I identified through 
The fading in and fading out allowed 
smooth transition and added interest 
between each of the slides 
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trial and error that a low intensity and slow tempo allowed the narration of each of the 
slides to be heard over the music.   
 
My thoughts went to my students and how they would learn these skills. As a baby 
boomer I did not grow up with the technology that the X and Y generation have 
today.  Technology such as ipods, iphones, mobile phones, palm tops and blackberries 
which are common tools today.  The challenges for me in learning the skills of 
attaching photos, music and transitioning photos, would come naturally to the X and 
Y generation.  For me to gain quick assistance on an unknown area I would use the 
help feature whereas my students would “have a go” in a trial and error process before 
contemplating seeking assistance from bloggs, wikis and on line collaboration.  
Brown (2000, p. 14) believes the learning is situated in action and becomes as much 
social as cognitive, it is concrete rather than abstract and it is intertwined with 
judgement and exploration) 
 
 
 
Each genre, band, 
mood, tempo and 
intensity were  
trialled but I 
discovered the low 
intensity setting was 
the best when there 
was narration 
attached to the 
slides. 
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My story was now nearly completion.  The final step in my learning process was to 
save the file. As I clicked on the save project button, I was surprised how long the 
save process took as the slides, narration, transition and music must have been very 
memory hungry as it churned slowly to my flash drive. As my project saved I looked 
back on my learning and what I had experienced.  The photos plus the merging of 
narration, music, transition, fading were now a story, that was meaningful and 
interesting.  
 
 
 
What Have I Learnt   
 
Critically reflecting my learning took a number of different pathways. The minimalist 
approach allowed me to jump in and try the product through a trial and error 
approach.  I experimented with the product and tried to make sense of what I was 
doing and what was happening.  Carroll (1990, p. 75) states that ‘learners like to 
reason and experiment with cause and effect as these discoveries help them learn’.  
Through this trial and error I discovered what worked well and what didn’t work well. 
The transition of the slides was one of the areas where I experimented and trialled 
different features to achieve the best outcome that met my needs. Through my 
workplace project I was keen to engage and learn Photo Story as I could apply the 
With the large 
number of 
features the file 
was slow to 
save to the flash 
drive.  
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skills to a real situation and personalise my learning (Carroll 1990, p 79). With the 
minimalist approach I could build on the knowledge and skills I already had.    
 
The challenge with the minimalist approach was that there were identified gaps in my 
learning and I needed additional tuition to fill these gaps.  Carroll (1990) implies that 
the minimalist instruction pushes toward a compromise in the trade-off, promoting 
personally meaningful activities but sacrificing some of the comprehensiveness of 
systems-style curricula.  I realised the way I was learning might not necessarily be the 
best or correct method and unless I could tap into structured learning these gaps in my 
learning would be left unfilled. Through sourcing an online structured tutorial allowed 
me to fill in the gaps, these being transition, attaching music and modification of 
slides.  This proved very effective and efficient as I could scaffold my learning, but it 
was a passive learning experience as I was watching demonstrations, following 
instruction, reading about meaningful tasks and had no “hands on” experience.   I was 
keen after watching and viewing the online tutorial to experiment with the 
application. 
 
On reflecting once I started applying the knowledge through a practical “hands on” 
approach I moved into the self-directed, autonomous mode of learning.  This was 
fulfilling but I craved for interaction and collaboration with peers who could discuss, 
advise and support me in developing those higher end applications.  I was seeking a 
community of practice where like minded people could talk, collaborate, discuss and 
grow in knowledge.   I believe, establishing a community of practice for my students 
is a key role in them becoming self-directed, collaborative learners.  From my 
experience as a learner I believe that technology plays a key role and is a very 
powerful tool but it’s the networks and collaboration that make the teaching and 
learning experience real.  In closing Loveless states that “technology doesn’t change 
practices it is people that change practices” (2001, p. 63). 
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Assignment 1 Digital Pedagogies
Deciding which technology I would choose to engage with for assignment one 
was a process that was more difficult than I expected. I had considered a number 
of tools that I had dabbled with but in an attempt to value add to my learning 
experience I wanted to choose a technology that was totally new to me. I also 
wanted something with genuine potential to enhance teaching and learning 
experiences for students in my youth and adult education programs.
In one of my roles as E-Learning mentor for the Employment Preparation Faculty, 
part of my responsibility is to maintain a sound awareness of what learning 
technologies are readily available and investigate ways these technologies might 
be utilized in the classroom context. Hence finding a new technology that I knew 
little if anything about and I felt could be utilized within the adult education 
context was proving to be a small barrier.
A turning point came when I was given the opportunity or rather it was 
recommended that I attend training on the use of Smartboards and the new 
notebook 10 software developed for use with the boards. My initial feelings 
relating to attending such training were ones of disinterest, possibly even dismay. 
I felt fairly sure that I would be attending a full day session listening to someone 
talk about the virtues of Smartboard and having very little opportunity to actually 
interact with the technology. This for me was not an exciting prospect as I 
certainly prefer a minimalist approach to learning experiences where I get to 
experiment with and learn aspects of the technology that I would find directly 
relevant to my specific context.
Training day arrived and I was pleasantly surprised to find that the moment I 
entered the room I was asked to write a question on the Smartboard relating to 
something I might like to find out about during the training session. Not one 
minute into training and I was already given a chance to use the tool I had come 
to see. Having already used Smartboard in the classroom and staff training 
contexts I was interested to explore the capability of the technology to develop 
online resources and my question reflected this.
Unfortunately the initial task of writing on the Smartboard was the first and last 
opportunity to actually use the technology. The session quickly deteriorated into a 
linear, instructionally designed presentation where the most interactive 
experience was being able to ask a question. I must say I was not too 
disappointed as it was an expectation that holds true for most of our 
organizations staff training and development opportunities.
One hour to go and after surviving the day by discovering some unique 
characteristics of the chair  I was sitting on, lots of doodling and planning 
activities for next weeks classes our presenter introduced us to the “Airliner 
Slate”. This is a peripheral designed to be used in conjunction with the 
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Smartboard and Notebook 10 technologies and allowed the teacher to move 
around the room whilst operating the Smartboard from the portable slate.
Immediately my attention was caught. This tool didn’t just give the teacher the 
freedom to move around the classroom and continue using the Smartboard but 
surely it had the potential to allow class members to engage with and use the 
Smartboard as well. My initial thoughts were, “why was this not used as part of 
the main body of the presentation”
I had found my technology and after call to our Institute E-Learning Coordinator 
was assured that I would have one to experiment with in the next couple of days.
Airliner Slate
http://www2.smarttech.com/st/en-US/Products/AirLiner/
Upon receipt of the slate I initially wanted to dive right in and see what the thing 
could do. However this was a technology that I had only seen demonstrated for 
about five minutes and I had been given no instruction on the set up, charging, 
establishing wireless networks etc. I decided that I needed to make space for my 
initial set up and orientation as I thought it important to have a solid 
understanding of the hardware itself prior to experimenting with its capabilities. I 
determined to take the slate home over the weekend to allow myself this space. 
Another strategy I employed was to ring and email some of the other E-Learning 
mentors within the institute to see if anyone had already had some experience. 
Gregor Mackenzie Assignment 1 Digital Pedagogies
2
This was to no avail as some had never heard of it and others had seen it but 
never used it. 
My next step was to have a look for any online training that might be available. 
After quite a bit of searching I discovered that whilst there was a plethora of 
tutorial material on Smartboard and Notebook software, I could find nothing on 
the wireless slate. Part of my investigations did reveal an interesting introduction 
to training on Smart industries website which I thought took Carols minimalist 
approach to the extreme.
Is Training Necessary?
As an organization that values simplicity and intuitive use, SMART believes that 
using our interactive whiteboards should be as simple as touching an icon to 
open a file, or picking up a pen to write notes over any application. And it is.
I took the slate home on a Wednesday, which was a mistake as my nine year old 
son, Lachlan, was immediately fascinated with what was in the box. I explained 
to him what it did. He took this on board immediately and then said “Well are we 
going to get it out” 
Upon reflection it appeared that he had no inhibition at all about needing time to 
get his head around how the basics worked. To him it was tool that was to be 
unpacked, turned on and used. I wondered why I felt the need to give myself time 
and he didn’t. At this point I decided to conduct my own small experiment and 
allow my son to lead the task of unpacking the slate.
Amidst comments like “this is cool” and “I wonder how far away it works from” the 
unpacking was as follows. 
• Slate removed from box
• Glance over attached tools i.e. Pen, mouse etc
• Mouse put to one side with comment “We know what that does”
• Power button pressed on slate nothing happens
• Battery and slate handed to me with instructions. “Can you put the battery 
in that part there please?”
• Power button pressed again nothing happens
• Instruction manual passed to me with comment “See how long it needs to 
be charged for before we can use it?”
• I replied “It says four hours to start with”
• “OK plug it in we’ll have a look at it after school”
I left for work thinking about what it was that made my son so comfortable and 
confident in working with a technology that until that point in time he did not even 
know existed, where as adults in similar situations are full of trepidation and in 
some cases absolute fear. Was it that to him it was just another toy or tool? That 
might have been part of the reason for his relaxed demeanor but there were 
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deeper processes taking place that gave him the confidence to interact with and 
immediately make sense of the new technology.
The processes became clearer in our continued unpacking of the slate that 
afternoon. This time when the power button was pressed the power light came 
on. “So now what?” my son asked. As I reached for the manual I explained that 
we needed to get the slate and the laptop to talk to each other and I would need 
to read about how that worked. 
“Wouldn’t that just be like how the mobile and the laptop send pictures through 
Bluetooth?” he asked. 
“Probably” I said.
“So why don’t we look in my Bluetooth places?”
A click on my Bluetooth places revealed none other than a wireless slate icon. 
Two or three clicks after that and the slate was operating beautifully. Barely a 
glance at a manual required. We spent the next hour experimenting with and 
talking about the uses of the slate.
The key to what Lachlan was doing was revealed in his comment about the 
mobile and laptop sending information. Throughout the whole process he had 
simply been applying his knowledge and experience with prior technologies to 
the new.
This was a process that I employed in working with new technologies, however in 
a far less natural way. In reviewing the step by step process outlined in the 
manual, I believe it added very little if anything to my initial learning experience 
with the Airliner Slate.
Unlocking the potential of the slate
The next step in my learning experience was to begin unlocking the potential of 
the slate. This was a process made particularly frustrating by the fact that the 
slate underlay was missing from the box. The underlay, an integral part of the 
system, is a single sheet of paper with some icons printed on the right hand side.
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http://www2.smarttech.com/st/en-US/Products/AirLiner/
Each underlay features icons that guide you to on-screen shortcuts. Touch an 
icon with the slate’s pen to choose the tool you want, such as pen, eraser, right-
click or screen capture.
Without the underlay it is not possible to know where the shortcut icons are and 
so are unable to use some of the most powerful features of the slate. Another 
look at the manual gave me no joy as my frustration began to build. In reflecting 
upon this barrier I did gain some enjoyment in the irony that one of the most 
current pieces of peripheral technology actually relied on a single sheet of paper 
with some pictures on it to reach anywhere near its full potential. My normal 
response to such a barrier would be to continue working at it non stop until I had 
resolved the issue. Unfortunately, work commitments and a range of other issues 
did not allow me this luxury and I was forced to put the slate aside for a week or 
so.
Whilst forced upon me this proved to be a positive strategy as it allowed me time 
to think about how I would approach the problem. In writing to Smart 
technologies I received a reply with hyperlink attachment to a website where I 
could download an array of different under lays, problem solved, I thought.
Accessing and downloading the under lays proved to be a simple task, however 
printing them out in the correct scale so as to work efficiently was providing an 
enormous amount of frustration. After many attempts I left feeling well and truly 
beaten. 
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A number of days later I returned to the website to see if I could gain any clue to 
solving the problem. This time I read every piece of instruction on the site. In the 
last paragraph was a sentence recommending the under lays be printed out by a 
print shop as normal desktop printers were unlikely to have the size capacity to 
create the sheet.
Was this the battle between minimalist and instructional design? If I had read 
right through step by step I would have discovered the print shop instruction 
about the underlay, however in my haste or enthusiasm to engage with the tool 
and apply it in a personally relevant context I had missed a vitally important piece 
of information.
Needless to say a quick trip to our library’s print centre had me armed with an 
array of under lays for any classroom context.
Now with the whole picture I place I was able to experiment more fully with the 
potential of this technology. I conducted a search on the Internet hoping to find 
ideas for utilizing the slate within the classroom context. This proved to be a 
fruitless exercise. 
Having developed a basic but certainly not expert skill set in relation to the slate I 
took it into the classroom environment to gauge student response and see if they 
had any ideas on how it might be used. Student response was excellent with a 
number expressing the feeling that this tool meant they could directly interact 
with what was going on at the front of the classroom as I often use litepro and 
laptop in the classroom. Questions and comments by students “can we have 
more than one operating in class at once?” and “We could use these for group 
activities.” It was obvious the students recognized the slate as a tool that would 
allow them to engage and interact in a more direct and meaningful manner in the 
classroom environment. I was sold.
At this stage I have only used the slate in the classroom for a small number of 
activities. It is already showing the potential to be a powerful and engaging tool in 
this context. The next step in my journey is to work on the development of my 
teaching with this tool. My reading Technological Pedagogical Content 
Knowledge: A Framework for Teacher Knowledge will no doubt inform this next 
part of my journey as too often we are guilty of looking at the pedagogical and 
content aspects of our knowledge in isolation to any tools we may use. The 
question of how our knowledge of the technology can be used to enhance our 
pedagogy and delivery of content must surely be central to the use of any 
technology in the classroom.
In reading, reflecting and experimenting over the last eight weeks I have come to 
a number of understandings and probably an equal number of questions for 
further reflection that will serve to enhance my teaching.
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Working with youth brings up a number of challenges for classroom teachers in 
relation to their own knowledge of technology and the ways in which young 
people work with and learn to use new technologies. An ever increasing trend 
with young students is that they are coming into the classroom with stronger 
technological expertise and learning strategies that the teachers themselves. 
Faced with this dilemma it is important for teachers to be able to let go of their 
expert stance and utilize the skills and experience present within their classroom 
in developing learning experiences.
I have also come to recognize that in structuring and delivering learning 
experiences for youth and adults alike it is important to recognize the paradox of 
learning as outlined by Carol in the Paradox of Making Sense. It is all to easy to 
perceive peoples impulsiveness to race ahead as impatience or even abject 
noncompliance, however it is just as likely that such behaviour indicates an 
insatiable desire to engage with the new technology and create something the 
perceive as meaningful within their context. Managing or responding to these 
situations may indeed be made harder by the amount of access young people 
have had to technology and the vast number of learning experiences they 
already have to draw on when negotiating their way with new tools. This 
demonstrated by my own sons approach to the unpacking of the slate. 
Reflecting upon this process has also allowed me to understand a need to 
include in staff training and developments examples of how certain new 
technologies might be utilized in the classroom context. From a staff training 
perspective I believe we all too often think it is enough to demonstrate or give 
teachers opportunities to develop skills with new technologies. We need to give 
due consideration to how these technologies might be used to inform 
pedagogical or content knowledge. As part of our training process we need to 
both imagine and share ways in which new tools can be utilized to enhance 
teaching learning experiences.
Finally my developing awareness of Technological Pedagogical Content 
Knowledge has given me a framework for continued reflection that can only 
serve to improve my own professional practice in times of such rapid change.
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MDN642 – Digital Pedagogies  Assignment 1 Reflective Journal 
Reflective Journal: Learning About and With Blogger 
 
Introduction 
 
My experience with blogs stemmed from informal learning (Smith, 1999). I have 
been a visitor to many blogs. In addition, last semester, I participated in a virtual 
team which created an online learning resource called “Cyberlearning Station” 
(http://www.freewebs.com/cyberlearningstation/), using Freewebs as the hosting 
application. Furthermore, I worked on my own to design a wiki hosted by 
Wetpaint (http://hotwiki.wetpaint.com/). However, the more I got acquainted with 
both websites and wikis, the more I was curious about what the learning 
experience of being a creator of a blog might entail. 
 
A blog is a website that enables one to post documents online which may be 
accessed by millions of people around the world. This reflective journal focuses 
my informal learning experience of Blogger (https://www.blogger.com/) which is a 
free blog hosting application. This journal explores the learning strategies I 
developed and tested during the experience. It also illustrates the learning 
strategies and outcomes within the context of both learning and unlearning 
incidents. This paper finally looks at implications of the lessons learnt from the 
experience for setting up a learning environment, such as a workshop on 
Blogger, so that participants might better learn the application. 
 
Learning Strategies 
 
During my learning about Blogger, I employed an array of learning strategies. 
They include brainstorming, reading manuals and watching tutorials, experience 
transfer, problem solving, trial, error and recovery, and reflection. These learning 
strategies were based on the minimal approach (Carroll, 1990, pages 78-91), 
specifically the following six principles: 
 
Principle 1: Reading in any order 
Principle 2: Getting started fast 
Principle 3: Training on real tasks 
Principle 4: Exploiting prior knowledge 
Principle 5: Supporting error recognition and recovery 
Principle 6: Reasoning and improvising 
 
Two Questions 
 
After listing possible learning strategies, I brainstormed my ideas into two main 
questions: (1) what was the purpose of creating the blog? and (2) which features 
of Blogger would I learn to fulfill the purpose? 
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(1) What was the purpose of the blog?  
 
The purpose of creating the blog was initially to design an online learning 
resource titled “Learning With and About Blogger”. However, I was not sure 
about the topic or the scope of the learning resource. Consequently, I then used 
the blog for a different purpose, namely as a diary, to enhance my creative 
writing skills and to keep in touch with friends worldwide. The shift in the use of 
the blog was constructive as it opened my eyes into understanding various 
applications of a blog such as using it to develop learners’ creative writing 
(Downes, 2004). Additionally, it was motivational as I got involved in meaningful 
and authentic activities while setting up and maintaining the blog. 
 
(2) Which features of Blogger would I learn to fulfill the purpose? 
 
Drawing upon my prior experience of creating the website and the wiki discussed 
earlier and employing the technique of concept mapping, I decided to learn about 
four features of Blogger. They were as follows: 
 
 Feature 1: Editing text 
 Feature 2: Adding an image 
 Feature 3: Adding a link 
 Feature 4: Adding a video 
 
This focus learning plan has proved to be beneficial for three reasons. First, 
whenever I got sidetracked; it was like a compass showing me the right direction 
to learn the application! Second, it helped me feel relaxed as I was aware of past, 
present and future learning stops during my learning about Blogger. Third, it kept 
me focused on the target of the learning of the tool. Therefore, defining the 
purpose of my blog plus having a learning plan facilitated my learning of the 
application. 
 
Technology Fearfulness 
 
Before signing up with Blogger, I decided to take an orientation tour of the 
hosting application for several reasons. First, it would give me an overview of the 
features of the tool. Second, I had jumped into software applications before but 
had to get back to their basics such as reading manual and orientation materials. 
Thus, I was conscious of my prior learning experience with similar technological 
applications. Third, I do not like blind flights which may take me from a known 
point to an unknown one. That is to say, I often prefer to know my parameters as 
this often makes me feel more orientated with the course of my learning journey. 
Fourth, I am also a reserved learner in terms of learning new technologies. This 
may be referred to as technology fearfulness (Good, 2001). Consequently, I 
started taking an orientation tour of Blogger. 
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After completing the seven-stop orientation tour (See Figure 1.1), I had two 
conflicting feelings. On one hand, I felt I was about to get drowned in a sea of 
information, so I decided to take a break. On the other hand, I felt enticed to sign 
up and start my blog.  Why? Because Blogger makes use of persuasive 
language such as “it is free, make your voice heard, and share your thoughts”. It 
seemed to me that Blogger employs a soft sell approach! Yet, I surrendered to 
taking a rest to avoid the risk of being paralysed by information overload. 
 
 
 
Figure 1.1 The first stop in the orientation tour of Blogger 
 
While scanning pages of the application, I came across a video titled ‘How to 
create a blog with Blogger’. The tutorial video was informative as it helped me to 
learn about the process of creating a blog. Blogger seems to present a variety of 
written and audio-visual orientation materials which assisted me to be acquainted 
with its features. I, therefore, agree with Silberman who states that providing a 
mix of visual, auditory and kinesthetic online activities fosters effective learning 
(cited in Broadbent, 2002). After getting such a solid overview about the features 
of Blogger, I proceeded with completing a three-step signing up process. The 
address of my blog is www.diigitalpedagogies-ash.blogspot.com. Now it was time 
to move from the state of technology fearfulness to that of technology 
engagement. 
 
Technology Engagement 
 
It was time for some action! It was time to get started with a meaningful task 
which was to publish my first entry! So, I clicked on Posting on the Home page 
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which took me to the Editing page. I then noticed that it was similar to that of 
Freewebs and Wetpaint. This similarity helped me go through the processes of 
editing a text and adding an image smoothly (See Figure 1.2). Thus, through (a) 
getting involved in a meaningful task, (b) working out the commonality among 
previous and current applications and (c) linking prior experience with the new 
one (Carroll, 1990 and Jonassen, Peck and Welson, 1999), I passed not only the 
first two stops (features 1 and 2) of the learning plan but I was also motivated to 
move on to the next one which was adding a link. 
 
 
 
Figure 1.2 The result of publishing my first entry online 
 
Compared to both Freewebs and Wetpaint, Blogger seemed to have developed 
easier-to-follow steps to add a link. As an example, when adding the link 
www.ekka.com, I just typed the text then hit the space key and then Blogger 
transferred it to a link. After adding three links (See Figure 1.3), I hit View Blog to 
test them. The three links seemed to be working but neither of them opened in a 
new window. On my way to fix this issue, I had another problem! 
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Figure 1.3 The result of publishing my second entry online 
 
Two Problems 
 
I wanted to navigate back to the Editing page to fix the problem of the links so 
that each would open in a new window, but it seemed that I was lost! I had a 
navigation problem! To solve this problem, I tried hitting all links on the Home 
page one by one till I hit New Post (See figure 1.4) which took me to the Editing 
Posts page. To avoid being lost again, I spent time scanning and browsing 
among the pages of the application to get more orientated. So, the unpleasant 
experience of being lost in the world of Blogger turned out to be positive as it 
motivated me to learn more about navigating among the pages of Blogger. 
 
In my search for a solution for the problem of the links, I adopted two strategies. 
They were the use of my prior experience and the Help centre. Once again, I was 
influenced by my prior knowledge of Freewebs and Wetpaint as both offered the 
facility of opening a link in a new window So, I highlighted the first link 
www.ekka.com, then I clicked the Add Link icon, which opened a dialogue box, 
yet it did not have the option of ‘opening a link in a new window’. Therefore, I 
resorted to the Help centre and searched for the word “links”. Among the results, 
I found the following message “until we fix this, the workaround is to right-click 
and open the link in a new window” (See Figure 1.5). From my experience, this 
solution appeared to be unpractical as I would hit the link in the first place which 
meant taking me away from the blog to another site. Similar to the navigation 
problem, the issue of the links seemed to be time consuming. However, it was 
constructive as it helped me become experienced at using the Help centre. 
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Therefore, using problem solving, transferring prior experience and reading the 
help material have proved to be successful strategies to learn about Blogger 
(Carroll, 1990). 
 
 
 
Figure 1.4 The Edit Posts Page 
 
 
 
Figure 1.5 The result of searching for a solution for the links via the Help centre 
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Half-Way Reflection 
 
On my way to learning about the fourth feature: adding a video, I took a stop to 
reflect. Several questions were raised during this nearly half way reflection 
(Mayes, 2001, p. 16) and reasoning (Carroll, 1990, p. 82). They were as follows: 
 Would the process of adding a video be similar to that of a link? 
 Would I employ similar learning strategies? 
 Would there be any hiccups? 
 Would adding a video be a mix of a learning and unlearning experience? 
 
I tried to upload a video to the blog from Youtube using the instructions provided 
by a tutorial video. However, this was unsuccessful as the video did not work! I 
got an error message (See Figure 1.5). My initial understanding of the error 
message was that I needed to delete the section “param name = “movie” 
value=…see pafe 15 and 16” which I did and then hit the Save button, yet I got 
another error message! This was an incident of unlearning! The symbols in both 
the error messages appeared like hieroglyphics to me! However, realizing that if I 
went further with deleting the rest of the address, there would be no address left; 
I resorted to the Help centre again. 
 
Upon checking the Help centre, I found a section titled “how do I post a video to 
my blog from youtube?” I then followed its instructions! Now the video was 
working! Why? It appeared that I did not copy the whole address of the video the 
first time. That seemed to be tricky as it was hard to see the whole address within 
the embedded address bar. However, I learnt a lesson: I would try to copy and 
paste the embedded address twice in future and compare them to make sure I 
got the full address! Contrary to what Carroll (1990) states: “The problem is not 
that people can not follow simple steps, it is they do not” (p. 74), I followed the 
instructions of the video and the Help centre to upload the video but it did make 
sense to make to me that the video did not work with the steps of the latter but 
did with those of the former. However, adopting the strategy of trial, error and 
recovery seemed to be useful to learn about Blogger. 
 
 
 
Figure 1.5 Error message 
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Implications 
 
Based on my learning of the application, if I were to set up a learning 
environment, such as a workshop about Blogger, I would make use of positive 
heuristics I developed and tested during the learning experience (See Figure 
1.6). In this context, participants might best learn if they adopt constructive 
learning strategies which may include (a) brainstorming, (b) reading manuals and 
watching tutorials, (c) experience transfer, (d) problem solving, (e) trial, error and 
recovery and (f) reflection. In addition, activities and time would be allocated to 
develop such learning strategies. An example of an effective strategy that could 
be employed at the start of the Blogger workshop is the use of brainstorming. 
Participants may be asked to brainstorm their ideas about blogging through, for 
example, asking them questions such as: (1) why would you like to learn 
Blogger? and (2) which features would you like to learn? On the other hand, an 
example of unsuccessful learning strategy was spending too much time reading 
the orientation material as it resulted in sidetracking and information overload. 
Therefore, the lesson learnt may be getting participants to get started fast with 
meaningful tasks as it has proved to be a better learning strategy (Carroll, 1999). 
 
 
 
Brainstorming 
 
Experience 
transfer 
 
Reading manuals
& watching 
tutorials 
 
 
Problem solving 
 
Trial,  
error & recovery
 
 
Reflection 
 
Figure 1.6 Summary of heuristics emerged through my experience of the tool 
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Conclusion 
 
My informal learning journey throughout Blogger showed a shift from relying 
entirely on manual and tutorial materials during the orientation stage to a self-
managed and self-directed approach during the rest of the experience. In 
addition, the framework of the minimal approach has proved very constructive in 
learning the application (Carroll, 1999). Accordingly, it has been shown that the 
wide variety of the effective learning strategies adopted were built upon the 
principles of the minimal approach. Moreover, knowing which learning strategies 
went well and which ones went wrong during the experience and admitting the 
errors would open the door for improvement in future as it has been illustrated in 
the case of setting up a workshop about the tool. 
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Assessment Task 1  
 
 
The dogmas of the quiet past are not suitable for the stormy present – Lincoln  
 
At the same time as being a first time visitor to Toronto I was also grappling 
with the Sharepoint Learning Management System (LMS), my tool of choice 
for assignment 1.  I was struck by the congruencies of two learning journeys I 
had embarked upon and found myself engaging in a series of learning 
moments.  
 
I became aware that during the early stages of my learning journey it seemed 
that at different moments I was engaging in activities of planning, acting, 
observing and reflecting upon my learning. I also seemed to be cycling 
through these different tasks in a repetitive way. I was keen to observe if this 
pattern was repeated through the whole learning episode.   
 
Just as my 2 weeks in Toronto took me on paths to overcrowded tourist 
meccas, secret corners of delight , and dirty dead ends so my LMS 
explorations carried me to the known vistas of collaborative tools,  the 
unexpected features of rapid authoring tools and some very dirty dead ends.  
 
This work charts my journey into the LMS world through the vista of several 
critical incidents, which provided key learning moments or lens through which 
I thought about my approach to learning digital technologies, how to link 
practice to theory and finally leading on to speculating about how to introduce 
digital technology to new learners.  
 
 
Background  
 
As Faculty Co- E learning mentor, a role I share with Gregor Mackenzie, a 
fellow QUT student, we designed and implemented Sharepoint as the primary 
ICT tool for Faculty knowledge management. This application has been a 
powerful tool for connecting people, processes and information.   
 
The Sharepoint Learning Management System was being viewed by our 
organisations Web administrator as a promising new platform for e learning.  
He indicated he would be promoting this LMS as a user friendly viable 
alternative to our organisations current platform.  
 
  
 
I decided that learning my way around this LMS would provide me with a 
professionally relevant task as well as a learning experience that would be 
rich with opportunities for profound reflections from both a personal and 
professional perspective.    
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Usually, as a global learner my preference is to build up a ‘helicopter’ 
perspective of any learning task and from this vantage point  focus on an 
emergent feature of interest. I have decided to test this approach, in relation 
to digital technologies, by gaining a working overview of Sharepoint LMS and 
then placing a feature of interest under the spotlight.   
 
 
  
 
Sharepoint LMS is promoted as being a sophisticated learning management 
system that is quick, easy and efficient to use, particularly for non technicians. 
I was prepared to test out these claims from the perspective of an educator. 
Being willing to think carefully about technology choice and let go of feelings 
of competence as we become familiar with new technologies is important for 
teachers exploring new role dimensions and new ways of working with IT 
support personnel. (Loveless 1995 p65 ).    
 
 
1. Training on Real Tasks  
 
The fact that this task was professionally relevant provided me with a powerful 
source of motivation and given that it appeared to be under my control I 
thought I could personalise the activities and make sense of the technology. 
(Carroll. 1990, p80). An early step was to gather the ‘essential items for my 
toolkit’. In shaping this learning experience I looked for people in my network 
who knew about technology, any online reports from someone who had used 
this tool in education, online video or podcast tutorials, the general 
promotional resources from the Company and if anyone was running any face 
to face tutorials in the Sydney region.  Most importantly I have a colleague 
with whom I engage in an ongoing learning dialogue and for me, having a 
context within which I reflect and evaluate my learning is pivotal to building 
new knowledge.   
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reports 
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Diagram 1:  Model of E Starter Kit for Informal Learning  
  
In creating and shaping my personal learning environment I was connecting a 
range of resources and systems within a personally managed space in order 
to be able to manage my learning goals, both the content and process of my 
learning as well as having a way to communicate my learning to others. 
 
2. Getting Started Fast  
 
For me, being able to get started as quickly as possible on learning how to 
use this platform was a priority. The web administrator was negotiating for the 
Company to give an introductory presentation to TAFE in about 2 months, if 
the funds could be found. This traditional approach of first doing awareness 
raising about the platforms or in other words the ‘hard sell’ seemed dated 
because as an educator and probable end user I wanted to be on the ‘fast 
track’ driving my own learning,  not the ‘slow train’ being driven by others.   
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Image 1: Getting Started Fast  
 
 
Sourcing the website of the Australian distributors for Sharepoint LMS was my 
next sense making strategy and locating the online tutorial I felt ready to ‘rock 
and roll’.  I couldn’t access this tutorial unless I registered online.  Frustration 
growing I registered, feeling I was being treated as passive learner, forced to 
move through a lock step program that held little meaning for me. If this had 
not been an assessment task at this point I would have jumped to another 
platform.  
 
                                                                                                                                                       
3. Exploiting Prior Knowledge 
 
 
 
Diagram 2   : Sharepoint LMS Home Page  
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The online tutorial offered an orientation to the program, using a highly 
systematic, structured and elementary approach. Next I had to sign up for a 
free trial download if I wanted to have any real life interactive experience of 
the platform. Enter, my new friend the Company representative who was 
offering to support me with my learning.  A free trial was possible but it would 
need to be downloaded to the TAFE server. Discrete inquiries from trusted 
allies confirmed my suspicions, what I was needing to do was against TAFE 
policy and could lead to me committing professional suicide.       
 
It was evident that familiar patterns were emerging in my learning. I was 
experiencing access issues which were leading me to invest time finding ways 
around obstacles, secondly the organisation did not have mechanisms in 
place to support innovation, and thirdly although TAFE is a training 
organisation paradoxically it fails to support its own staff with self initiated 
learning.  
 
 
Through this process I had the sense that I constantly had to start again, and 
each cycle seemed to be built around overcoming an organisational or system 
barrier.  Developing a toolkit of workarounds, based on prior experience is an 
important strategy that operates to empower the learner to continue with their 
journey.   
 
 
 
  Image 2: Exploiting Prior Experience   
 
 
 
3. Coordinating System and Training  
 
Breathing another sigh of relief I was given access to the Company’s server 
and a ‘personalised demonstration’ site. Starting again on the next iteration of 
learning I found that the demonstration site was not live but constructed as a 
mock up site for a typical educator who was interested in using the platform 
for a prescriptive, teacher centred conventional online program. Except for 
one very brief introductory video clip the instruction was given in text, was 
sequentially organised and difficult to comprehend. My usual strategy of 
jumping around the site, playing and experimenting with the features, and 
Liz Renshaw  Assessment Task 1  Digital Pedagogies  
 6
looking for ways to express myself through multimedia applications simply 
was not applicable in this context  
 
I felt as if I was being forced into training prison, in which unceasing discipline, 
a capacity to read disjointed screen shots of disconnected instructions, move 
in a linear instructional direction, and  relate meaningfully to content neutral 
material would be rewarded with my next chunk of prescribed learning.   
 
 
 
 
 
 
 
 
Image 3: Coordinated Systems and Training (Prison)  
 
 
4. Reasoning and Improvising  
 
Rapid authoring tools such as quizzes are an ideal teaching and learning 
resource for adult literacy students. Still eager to have an authentic and 
meaningful experience with an LMS feature , one in which I was able to 
interact, test out, and think about ways to use it in my teaching, I found a free 
trial download called Quiz Force.   
 
This software package is available as an add on for the Sharepoint LMS I 
figured that having a look at this would give me a good indication of the 
capability of the LMS quiz feature.  
 
Getting the download I had a very quick scan around, jumping from screen to 
screen, putting in different test questions with playful  answers, changing 
fonts, colours , layouts, putting in sounds and flash movies, turning the 
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quizzes into PowerPoint,  looking at the different ways to grade, deliver and 
analyse the quiz results. This took me about 10 minutes and was enjoyable, 
creative satisfying and meaning making experience.    
 
 
This program seemed to support error recognition, providing helpful hints for 
making more appropriate or accurate entries. It also promoted recovery from 
error, as not complying with the helpful hints did not mean that you were 
locked out of continuing to experiment and jump around testing out the 
features. It was a very sound example of the minimalist training approach 
advocated by Carroll. It had limited obstacles to learner efforts, any learner 
errors were used to exploit further learning, there was a range of test 
materials for different contexts and importantly the learner had control of the 
outcomes. (Carroll, 1990, p79)   
 
 
 
  
 
 
 
Image 4: Reasoning, Improvising, and Jumping Around  
 
 
As a learning experience this task presented a number of challenges and 
opportunities. Firstly having been a life long learner and developed a range of 
formal and informal strategies for learning digital pedagogies it was both 
illuminating and frustrating to be captured in the paradigm of a system 
approach to training. Frustrating because it was impossible to make use of my 
sense making strategies when having to move through a highly prescriptive, 
linear, and text based training regime. It was illuminating because it sharply 
highlighted the specific approaches that can be utilised to ensure a productive 
learning process when learning about digital technologies.  
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Part Two: Theoretical Considerations   
 
As an experienced learner I found that as I moved through the assessment 
tasks my focus shifted and I became quite intrigued by the self conversations I 
was having about my learning in this context.  I decided to explore this in 
some depth and kept notes on the random, fragmentary, seemingly 
disconnected thoughts and questions that appeared to be constantly popping 
into my head. I have captured these thoughts by learning to use Smart Ideas, 
which is good tool for capturing, and categorising knowledge. It also provided 
a way to build new knowledge about my learning by connecting the seemingly 
random thoughts  
 
To me these thoughts seemed to be occurring independently of the deliberate 
attempts to unpack the LMS. As I engaged in this informal learning 
experience I seemed to be learning at a number of different levels and in 
different domains simultaneously.  This is a feature of the experienced 
learners who are highly meta cognitive and manage their own interactions and 
learning (Flavell, quoted in Carroll. 1990 .p94) My experience fits within Eraut 
typology of informal learning in which he sees the learner moving along a 
continuum between implicit (hidden) to reactive or learning in response to 
something, and deliberate or planned learning 
 
Much coffee was consumed as my colleague and I tossed around the 
questions that were revealing themselves to me. Just as I was moving 
through action learning cycles in my planned and deliberate approach to the 
LMS I was spiralling through a learning cycle exploring some of the deeper 
meta issues of informal learning.   
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Diagram 3: Model of Spontaneous Thoughts Constantly Occurring 
During Learning Process.   
 
 
Mishra and Koehler (2006) have constructed a framework which has much to 
offer those working with learning technologies. It presents a model for 
integrating the different areas of technological, pedagogical, content 
knowledge(TPCK) that are involved in the integration of technology into 
teaching practice.  This framework helps to unpack the complexities of 
learning about technologies and applying them in specific contexts.  
 
Through applying this framework to the implicit and reactive learning thoughts 
that I was generating constantly I was able to identify that my random, 
unconnected and fragmentary thoughts were occurring in specific domains 
and could be classified into technical, pedagogical and content areas. 
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Moreover I seemed to be processing thoughts that were linked directly to 
another domain that of the organisational knowledge.   
 
Getting the balance between these differing domains takes a skilled educator 
who can work with complexity and connect these different sources of 
knowledge into a cohesive and coherent framework. Given the rapid growth of 
technologies educators need to develop a much nuanced understanding of 
the dynamic state of balance that exists between these components or else 
they are likely to feel overwhelmed.   
 
This understanding comes in part from being prepared to experiment and play 
with technologies, to learn from your experiences, to share your knowledge 
and to be prepared to see yourself as novice. For educators with their 
professional identity premised upon being an expert the shift to letting go and 
being a real novice learner is enormous. The call for skills based technology 
training is still very strong and results in teachers feeling frustrated when they 
attend content neutral training and then can’t find a way to accommodate the 
technologies within their teaching.   
 
Using the TCPK model can aid us in sharing some theoretical vision and may 
help us glimpse the complex interplay of different elements as they impact on 
the digital technology learning. It offers us a common language for exploring 
the challenges and issues that arise with the use of technology and lastly it 
can assist us to critique approaches such as skills based training.    
 
For me, to discover this framework and use it to analyse my ongoing 
ruminations was liberating as it helped me to see that I was approaching this 
task from the differing perspectives of the number of roles that I perform 
professionally. As a learner, Head teacher, E Learning Mentor, Change 
Agent, university student, and Technology Consultant I can more clearly 
articulate and work with the dynamic relationship between the different 
domains.  
 
 
 
 
 
 
 
Using Metaphors for Learning  
 
On starting out on this journey I suggested that learning a digital technology 
could be likened to be a tourist in a new city. Whilst there are many 
congruencies between the two experiences I have come to agree with Sfard 
(1998) who warns against choosing just one metaphor as a guide to 
theorizing about learning. My original metaphor did provide me with a way of 
perceiving the initial stages of my learning the feelings of expectation, the 
search for the best guide (training) book and the different ways of preparing or 
sourcing information for the learning.   
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In the early stages having an overarching metaphor seemed useful however I 
was soon to find that it was limiting my thinking and affecting my capacity to 
use alternative sense making strategies. I was carrying with me old 
assumptions about learning which were stopping fresh insights from 
happening. 
 
In detaching from the situation I found that it was as if I was moving through 
some perpetual cycle of reflecting, planning, acting and observing. With each 
iteration and between the different stages of the various cycles, I was 
experiencing, I began to think of different metaphors that could apply. In 
documenting and reflecting upon the metaphors I found myself shifting 
between the acquisition metaphor in which I was building new information and 
knowledge and the participation metaphor in which I was working with others 
to build new understandings.  
 
 
Having one metaphor can be a useful starting point for thinking and talking 
about learning with others however in learning to use digital technologies I 
found I moved through a continuous cycle of learning moments. Each 
moment, unique in itself but also connected to the total learning experience. 
Therefore I feel having any number of metaphors is a useful approach as 
constantly changing lens offers the learners a powerful way to move forward 
and to live with the contradictions that can be inherent in learning in complex 
situations. By being able to change metaphors I was able to access different 
sets of assumptions and beliefs about the ‘moment’ in this way releasing 
myself to see my learning in different, creative and imaginative ways.  
 
Part Three:  Speculation or Learning by Design in Action   
 
As an educator working in Employment Preparation I work with a diverse 
range of learners of different ages, background, cultures, and life experiences. 
The main stated purpose of our programs is to prepare people for further work 
and training through the acquisition of literacy skills. For the past 5 years I 
have explored a rich variety of ways to introduce students and staff to the 
world of digital technologies. I am fortunate to work closely with another QUT 
student Gregor Mackenzie so hence the ‘we’ refers to our joint professional 
work.  
 
Rather than speculate on how to engage students with learning about online 
quizzes we have designed and implemented a short program to both test new 
knowledge and extend prior understandings we have developed on digital 
pedagogy. As Quizforce was a commercial quiz product I have opted to use 
Survey Monkey a free online quiz program which is not blocked by TAFE.  
 
The students have recently been working on a unit on Natural Disasters and 
their task was to use Survey monkey to construct an online quiz for their 
fellow students. To contextualise the activity we did brainstorming on the 
nature and purpose of surveys, drawing on students’ prior experience. Next 
we reflected collaboratively on the diverse ways that we have learnt to use 
technologies in our classroom,  such as using a mentor, gathering information 
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on the net, looking for online tutorials, networking with past students and staff, 
working as individuals or in groups and experimentation.  
 
The guiding principles that informed the design of our activities are, the task 
needs to be authentic, the students are to be active participants and to take 
control of their own learning, talking and reflecting are integral to all learning 
activities, the teachers are learners too, and for every challenge there is a 
solution. This approach termed ‘learning by design’ by Mishra and Koehler is 
a highly creative process in which learners engage in practices of inquiry, 
design and research in groups or individually, working on complex realistic 
projects.  
 
 
At the end of a three week period our learners did produce a number of 
different types of surveys on natural disasters and they also reflected on their 
own learning of the survey monkey tool. Overall they were ‘quite surprised’ 
they could learn and utilise the tool to create a survey in a short period. So 
returning to Lincoln’s words the present may be stormy but if as educators we 
can release ourselves from the old ways we will have exciting, meaningful and 
more satisfying professional lives.  
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For a couple of years now I have been looking at ways to help adult language, 
literacy and numeracy (LLN) teachers and tutors in TAFE connect with one 
another. I have been interested in the power of online social networking to 
dissolve social and geographical distances and to collect the knowledge of a 
community. Research has shown how this kind of interaction can lead to a 
deeper kind of reflection and permit a community of practice to participate in 
collaborative inquiry (Lock, 2006).  From my perspective, this is something I 
have felt is sorely needed in my workplace right now. 
 
There are, however, a number of barriers for LLN teachers. The inhibitors for 
this community of practitioners include a lack of confidence in using IT tools, 
some scepticism about their value and a lack of time to explore and develop 
new skills (Mackay, Burgoyne, Warwick, & Cipollone, 2006). My quest in this 
project then, has been to find a digital tool so useful, one that makes 
interacting, sharing ideas and resources so easy, that even those in my 
staffroom who are most resistant to using this kind technology may be 
seduced. 
 
Reflection 1 : The need for more effective networking among LLN 
teachers 
 
I have suggested web conferencing and social networking tools before… 
but it seems that in general these tools are more attractive to the younger 
of my colleagues   While preparing for this project I took a quick poll one 
lunchtime in the staffroom, asking a few of my colleagues the following 
question: Would you try talking and exchanging resources with other 
teachers online?  
Some of the responses were:  
• I like communicating face-to-face – that’s why I am a teacher 
• I am too busy to learn how to use the programs 
• There is always problems with the technology and I don’t know 
what to do when it goes wrong  
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Like me however, my colleagues welcome opportunities to exchange 
resources, and as a community we love talking - sharing stories, ideas, 
knowledge. We fall upon each other at conferences with relish and relief.  
We frequently experience the frustration of finding out late in the day that 
we lack a critical piece of information, of learning that we have worked long 
and hard on something that a colleague has done a much better job of, of 
finding out how teachers at another campus have solved an administrative 
problem long ago that we are still struggling with… So I wondered:  Is there 
a digital tool functionally attractive enough and intuitive enough in design to 
make the effort it would take some of my colleagues to engage with it 
worthwhile?   
 
 
Mastering Skype http://www.skype.com has been on my “to-do-list” for about 
a year. Initially I was not making a connection with my role as a teacher – I 
was thinking of being able stay in contact with my friends and relatives 
overseas more easily.  While teaching a blended course, however, I started 
thinking about students and whether this technology could be used to 
encourage students to collaborate more readily in this context.  Finally it 
occurred to me that perhaps this is a technology seductive enough to snag the 
sceptics in the staffroom.   
 
Skype is an application, first launched in 2003 that allows computer users to 
communicate directly with one another using voice over IP technology (VoIP). 
It permits high quality, real time, text, audio and video communication with the 
capacity to share files and ‘conference’, with up to twenty-five people 
simultaneously. Using Skype cost nothing because it is the users who 
download the peer-to-peer software from Skype site and the service is run 
over the users own bandwidth.  In this way the user capitalises on their own 
connectivity and technology investment. 
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The adoption of Skype is growing exponentially and according to the site there 
are currently 309 million registered users around the globe.  Like many other 
communication technologies, it has been appropriated enthusiastically by 
educators.  Finding case studies, research and positive reviews about how 
VoIP technology can be incorporated into the work of teaching and learning 
was not difficult (Karabulut & Correia, 2008; Liu, 2007; Pan & Sullivan, 2005; 
Sackman & Barrett, 2006). 
 
There are case studies and guidelines for educators in getting started and 
models for creative applications… and I reviewed enough of these to learn 
that firstly I definitely wanted to have a go, and that secondly I would need to 
purchase a webcamera. 
 
Reflection 2 : Finding a metaphor to describe the learning experience  
 
The learning experience I engaged in over the next few weeks was a bit like 
being all set to cook a meal using a new recipe and coming across a few 
ingredients you have never heard of before. Another analogy that occurred to 
me (studying and writing, unfortunately, always makes me think about food) was 
that it was like shopping for dinner in a supermarket in a strange country where I 
don’t speak or read the language.  
 
Before I started on the cooking I had to hunt down the mysterious ingredients, 
and the process was not entirely comfortable. Each decision took a lot of 
research as I often had to learn the basic terminology. Initially I was reluctant to 
ask others as I was impatient to move on and was not sure I wouldn’t expose 
my ignorance by not grasping the answer.  
 
Cooking, like teaching, is something I am intimately familiar with, but in both 
practices you never run out of new recipes, styles and techniques to learn.  The 
opportunities to be creative arise when we learn to make new combinations, to 
put a new twist on the old methods. 
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Skype is free to use but since I didn’t have a webcamera – my infrastructure 
investment needed upgrading.  A webcam, I was assured through my initial 
research, need not be an expensive investment, but there a hundreds of 
cameras available, and I needed to make a decision quite quickly about which 
one to buy. So, I followed the same procedure I used when the washing 
machine died.  I checked Choice Magazine, then I googled.  When I found this 
review of webcams. published by consumersearch.com, who review the 
reviews, rank products and make a point of their impartiality, I went out 
searching for their budget recommendation.   
 
Reflection 3: Engaging Multiple Literacies 
 
Although time consuming, and applied in a new way, the skills I was engaging 
to solve this problem were familiar.  Information literacy skills, critical literacy 
skills, consumer literacy skills… are processes I have refined in other contexts 
(when buying a new washing machine for example).  There is a process of 
research associated with being an informed consumer, and a series of steps 
to be followed that help ensure that you get the right kind of product for your 
purposes, and that you don’t pay too much for it.  There is a series of 
questions to be asked about who is publishing reviews and how objective and 
therefore trustworthy these opinions are.  Information literacy experts are 
using terms such as  “information fluency” to describe this combination of 
basic information technology skills, information literacy skills, and critical 
thinking skills that are part of being able to cope with “the swelling flood of 
online-communication/sharing and web-based sources of information” 
(Lorenzo, 2007). As an adult literacy teacher I have been concerned with how 
these kinds of skills and practices may be passed on to students.  
In this context however, it was easy to be intimidated by the “techno babble” 
associated with computer hardware. The experience was similar to taking my 
car to the mechanic who tells me that I need new wheel bearings.  I either 
have to spend a lot of time developing my knowledge of car maintenance or 
just trust the mechanic… the third alternative is to consult a trusted community 
of peers who speak my “language” but have specific knowledge of computer 
hardware, and in retrospect this would have been the most efficient method.   
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The software that came with my new budget Logitech 
QuickCam Communicate STX with built in 
microphone had to be installed. No problem.  I then 
needed to set up the camera – easy.  At last I was 
ready to download Skype.  
 
Skype, after five years and 309 million registered 
users, has a streamlined interface and easy setup wizard.  The downloading 
and set up process could hardly be simpler. Now we were are cooking.   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
My problems started when I realised that some of the features, such as being 
able to select video effects, to control the image of me that others will see, 
were not available. And worse I couldn’t seem to start a video call.  The Skype 
tutorial described an icon that I am supposed to click on to start a video call – 
but mine didn’t appear. I was convinced that I must be missing something 
obvious and spent a lot of time looping through the same information.  
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The complaints of my colleagues - that it takes such long time to learn to use 
new digital tools, and that things always go wrong and when they do you can 
feel stuck – were ringing in my ears. But I was motivated, so I didn’t give up.   
 
Reflection 4: How important is motivation in learning to use new digital 
tools and where does it come from?  
 
Motivation, the drive to persist in the face of obstacles, is such a familiar part 
of the learning process. As an adult literacy teacher I have observed the how 
critical this kind of resilience is.  Strategies and problem solving approaches 
vary in individuals according to their strengths and learning styles.  
 
I remember observing a couple of years ago how my children used such 
different strategies to cope with a pop up window suddenly appearing and 
obscuring the computer game they were immersed in.  The eight year old 
would scream, “MUM, MAKE IT GO AWAY!!!!” (interpersonal is her strongest 
intelligence) and the three year old would just click on every icon until he 
managed to close the window (he is more a kinaesthetic learner).  They could 
have just walked away but they were motivated (the virtual pet would die, a 
critical decision had just been made about which Wiggles song to include in 
the playlist…). 
 
 Problem solving does take time and energy and as over committed adults we 
have to ration it. My experience in this instance highlights for me that I chose 
to allocate my ration of problem solving energy to this task because I have an 
investment in it – the task relates to a vital problem in my workplace, a set of 
leaning goals I have set for myself, and my identity as a creative practitioner 
and an “activist teacher” (Groundwater-Smith & Sachs, 2002). 
 
This makes me think that learning to use new digital tools and finding the 
motivation to overcome the obstacles,, like other kinds of learning, has a close 
connection with wider issues of identity. 
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The solution I worked through 
was triggered by reading through 
Skype user forums.  
 
I had to dump the software that 
came on disc in the box with the 
webcam and go to logitech’s 
website and download the latest 
version of the software.   
 
 
I downloaded the wrong versions at first (I have learnt that bit 32 and bit 64 
refer to the speed of your processor and that I have bit 32). It was a time a 
consuming process (two lots of software downloads with a system shut down 
and restart each time…) but it worked.  The newer webcam software had 
more support (video tutorials), and added more functions. 
 
 
 
 
 
 
 
 
 
 
 
 
 
Finally, once I had all the equipment (software and hardware), once I had 
solved some problems and acquired some new jargon, I learnt that 
communicating with Skype is as straightforward, intuitive and rewarding as all 
the hype makes it out to be.  I could see the potential for using this tool at both 
a personal and professional level and the possibilities are exciting.  
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The “always on” feature is something that makes Skype distinctive.  Skype 
allows you to see, at any given time, which of your contacts are online so that 
you can take advantage of more opportunities to catch a friend or colleague 
for incidental or planned chats... Text message conversations between 
multiple parties can be stored in their entirety, indefinitely – so that you can 
pick up a conversation where you left off and read what has been exchanged 
between others while you were away.  And then there is Skypecasting which 
allows you to create content and broadcast it to up to 100 “contacts” (I read 
this last word as “students”).  The educational applications seems limited only 
by the allocation of time and creativity to the task of inventing them. 
 
 
There were also tantalising links to other 
plug-ins and extensions for video 
conferencing and recording facilities....  The 
rapidly expanding set of web 2.0 
technologies seem more and more to be 
interfacing and augmenting one another so 
that once you start using a new tool it 
becomes difficult to know where it begins and 
ends. 
 
 
Reflection 5: Making human connections 
 
One shift for me was to staring to think of my PC as an upgraded telephone, 
but the webcam was as much of a revelation for me as the VoIP technology.   
A webcamera introduces the possibility of creating videos with a couple of 
clicks, and of using them for all kinds of applications and platforms (such as 
YouTube).   Finding myself staring at the unblinking eye of a webcam lens 
and realising what a powerful communication tool this technology represents 
- for connecting with people known and unknown around the globe, and for 
manipulating all kinds of content - was a profound experience. 
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The experiences and reflections that I engaged in as part of this project ran 
along three parallel lines.  At one level I was thinking about what kind of digital 
tool this was, and how it could be used in both personal and professional 
capacities.  At another level I was monitoring the path my learning was taking, 
and speculating on kinds of conditions that encourage people (particularly 
teachers) to engage with these kinds of technologies, and at the third level I 
was ruminating on the more amorphous subject of being a lifelong learner and 
an adult literacy teacher in the digital age. 
 
My conclusions at this point are the following: 
• Skype and webcameras are example of highly disruptive technologies 
in both our personal and professional worlds, that enable us to move to 
new dimensions, like shifting to light speed. 
• The motivation for teachers to engage with technologies and upgrade 
their IT skills has to come from a perception that these tools will 
address real issues connected with being an effective educator.   
• Individuals will take different approaches to problem solving in this 
context according to their own learning style, but the methodical 
process approaches described by Information literacy specialists can 
provide a framework for how to build these capabilities. 
• Changes are occurring so rapidly in the kinds of applications and 
technologies being developed and taken up that it is impossible to learn 
everything, or even the most important stuff, from site support or 
embedded tutorials, much less the “manual” or training seminar.  User 
forums, and our own networks are vital sources of information.  If we 
are not part of a network of practitioners in our field, then we need to 
find one or start one. 
• Being an educator in the digital age demands that we keep the learning 
process as a central focus.  Lifelong and “lifewide” learning is 
something to be practiced as well as taught and it means dissolving 
some of the boundaries between personal learning and professional 
learning and making the learning useful on all levels. 
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